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Introduction
The internationalization of higher education institutions in the past three decades has grown parallel to an
increasing need to foster interculturally competent graduates capable of addressing global challenges and advancing
economic development (Deardorff and Jones 2012; Yamamoto 2018). In Japan, internationalization has been strongly
encouraged, promoted, and funded by the government (Horie 2002; Yonezawa 2009). Through programs such as the
“Global 30” and the “Top Global University Project”, internationalization has become intimately linked to the
fostering of “global human resources” (CPHRGD 2011).
While internationalization strategies in Japan have historically emphasized mobility programs (MEXT 2011;
Burgess 2015), challenges posed mainly by financial reasons, safety concerns, and an inflexible job-hunting system
(Bradford 2017) have led to a decrease in the number of Japanese students going abroad in mid- to long-term programs
(JAOS 2018). Moreover, in recent years scholars worldwide have come to acknowledge that it is not mobility but
significant intercultural experiences, either at home or abroad, that are fundamental to the development of intercultural
competence (Fantini, Arias-Galicia and Guay 2001; Deardorff and Hunter 2006).
One alternative strategy adopted by the Japanese government in an attempt to internationalize domestic campuses
and provide such experiences is the large intake of international students (Kuwamura 2009), thus reaching a much
larger number of domestic students than mobility programs. However, a misplaced emphasis on scores of international
students rather than on meaningful interaction (Knight 2011) has impaired the success of internationalization-at-home
strategies and led to missed opportunities for meaningful multicultural contact (Ward 2001; Deardorff and Hunter
2006; Morita 2012a).
Intercultural initiatives that intentionally bring together domestic and international students emerge from previous
research as fundamental to the development of intercultural competence by allowing students to actively and
consciously be exposed to and engage with difference (Deardorff and Hunter 2006; Bennett 2009). Yet, not only do the
concepts of global human resources and of intercultural competence remain unclear, to this date relatively few studies
have been conducted on internationalization-at-home initiatives from the perspective of domestic students, including in
Japan (Morita 2012a; Morita 2012b; Haswell 2014).
Research Focus and Methodology
In order to identify the potential effects of internationalization-at-home strategies on the development of
intercultural competence in domestic students, three main research questions were identified:
1. What is intercultural competence in the Japanese higher education context?
2. Can internationalization-at-home generate intercultural competence in domestic students?
3. If internationalization-at-home is able to generate intercultural competence in domestic students, what are the
circumstances for its production?

JOURNAL OF COMPARATIVE AND INTERNATIONAL HIGHER EDUCATION 11 (2019)

115

To answer the first question, the researcher conducted an analysis of policy and promotional documents published
by the Japanese government and by the 37 universities belonging to the Top Global University Project, considered
leaders of internationalization in Japan, in order to identify the components of intercultural competence marketed as
desirable products of internationalized education. The data collected was then converted into the theoretical framework
of analysis.
To answer the second and third questions, the researcher has opted to conduct an exploratory, longitudinal, mixedmethods study with over 150 first-year undergraduate students across a one-year period at two Top Global universities
for three reasons. First, intercultural competence is widely regarded as an ongoing, lifelong process (Deardorff 2011),
and should therefore be assessed over a period of time. Second, a multi-method approach which goes beyond indirect
measures, such as self-report instruments, is generally considered a more valuable form of assessment (Deardorff
2009; Fantini 2009). Finally, first-year students will generally have had less contact with foreign cultures, thus
allowing for better control of extraneous variables influencing the development of intercultural competence.
A total of three surveys will be conducted – one at the beginning of the first semester, to establish an intercultural
competence baseline, and two at the end of the first and second semesters respectively, to measure change. The surveys
will account for different variables which will be used in correlation analysis, such as percentage of international
students on campus, domestic students’ prior experience abroad, and intercultural program participation. The surveys
will also include self-report questions on a 6-point Likert scale concerning intercultural attitudes, knowledge, and skills,
as well as open-ended answers to critical incidents focused on intercultural interactions.
The surveys will be administered to students who participate in intercultural initiatives alongside international
students, such as buddy programs and culturally-mixed dormitories, as well as to a control group made of students who
do not participate in either formal or informal intercultural interventions. Additionally, semi-structed interviews will be
conducted with a limited number of participants to further investigate the factors and circumstances advancing or
hindering the development of intercultural competence in domestic campuses.
Theoretical Framework
The assessment of intercultural competence has been thoroughly theorized and a wide range of assessment models
have been developed (Spitzberg and Changnon 2009). However, few of these models are tailored to universities and
their internationalization process, and even fewer take into consideration Eastern approaches to internationalization or
globally competent graduates. It has also been pointed out that it is essential for the institutional context to be taken
into consideration and that assessment should begin with a review of institutional mission statement and goals
(Sternberger, Pysarchik, Yun, and Deardorff 2009; Deardorff and van Gaalen 2012).
For these reasons, the researcher designed a theoretical framework of analysis that combines the components of
intercultural competence identified in Deardorff’s delphi study of intercultural competence (Deardorff 2006), based on
perceptions among scholars and educational stakeholders, with competencies identified by the Japanese government
and Top Global universities, as central to the concept of global human resources in the Japanese higher education
context (CPHRGD 2011; MEXT 2011; MEXT 2014; MEXT 2017). Deardorff’s model, despite being chiefly based on
Western perceptions of intercultural competence, provides a clear framework of comparison through which shared
components as well as idiosyncrasies belonging to Japanese higher education can be more easily identified.
The 16 components of intercultural competence that were found to be pertinent in both Deardorff’s model and in
the Japanese context were converted by the researcher into self-report statements assessed in a Likert scale as well as
used as the basis to code the open-ended critical incident questions in the surveys.
Significance
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Reports have suggested that the number of Japanese going abroad in mid- to long-term programs is decreasing.
Simultaneously, the number of incoming international students continues to increase (JASSO 2017).
Internationalization-at-home thus emerges as a viable, more inclusive alternative to study abroad in the development of
interculturally competent human resources.
Through the assessment of the impact of at-home initiatives on domestic students over a one-year period, this
research aims to identify the factors promoting and/or hindering the development of intercultural competence in
domestic students. Ultimately, it is expected to provide a basis for the improvement of internationalization-at-home
strategies, in general, and for the optimization of the impact of programs that promote meaningful interaction between
international and domestic students, in particular.
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